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1. Introduction

This manual is a teaching aid developed to meehdleels of instructors usir@@yime Prevention:
Theory and Practicas a textbook. The textbook follows a traditiopetlagogical approach of
imparting basic concepts, theories and empiricddlsived information.But it also reflects the
applied nature of the crime prevention field; ofi¢he goals of this textbook is to nurture in the
reader the knowledge and technical skills necegsgnian, implement, evaluate, and sustain
effective crime prevention interventions.

This manual reinforces this applied approach byiding interactive exercises that can be
administered and facilitated by instructors to hslpdents enhance their learning experience,
better understand the field of crime preventionilevfostering skills that can be employed when
implementing a crime prevention initiative. Givédrat crime prevention is an inherently
problem-oriented discipline, many of the recommehebeercises are structured as crime
problems that students must try to amelioratepnoactive, preventative way (using problem-
solving interventions and methodologies taughhatextbook).

In addition to this manual, the supplemental paekagcompanying this textbook includes other
resources that can help an instructor teachingiesecr workshop on crime prevention.
Specifically, the contents of this supplementalkage include the following:

* Instructor's manual, which includes numerous exegithat can be assigned to students, an
exam data bank (including multiple choice and esgsgstions), and a template for a course
syllabus;

» PowerPoint slides, which can be used by the intruc the classroom;

* Public domain literature on crime prevention (PDés); and

* Research instruments and other tools that candsklmsstudents and practitioners as part of
the crime prevention planning process and/or coass@gnments (safety audits, victimization
survey guestionnaires, etc.)

Instructors who use this textbook as part of a emprevention course or workshop are free
modify the material in this supplemental materdskage.

2. Instructor's Manual
The Instructor’'s Manual is broken down into threetg: (1) exercises that can be assigned to
students, broken down on a chapter-by chapter,j@3isexam questions, and (3) a template for a

course syllabus that coincides with the structme @ntents of the textbook.

2.1.Exercises



Much of this manual contains interactive exercibas$ can be assigned by instructor to students
for use within and outside of the classroom settBmmne of these exercises are meant to
reinforce an understanding of key concepts covbyetthe textbook, some are meant to promote
debate and discussion within the classroom, whilers attempt to nurture students’ problem-
solving skills (i.e. addressing specific crime alsbrder problems by applying the concepts,
strategies, and skills taught in the textbook). Ohthe last exercises in this manual (assigned as
part of the Chapter 8 readings) tasks studentsdetteloping a crime prevention plan for a real
community (an exercise that can constitute a ngaded assignment for a crime prevention
course or to receive a diploma or certificationdarrime prevention workshop or program).

For most chapters, this manual provides one or mbitee following types of exercises that can
be assigned to students:

Discussion Questions- At the end of each chapter in the textbook &eudsion questions. A
select few of these discussion questions have ipekrded in this manual and are recommended
for use within a classroom using a small group ftrrtudies into education indicate that small
groups are ideal vehicles to encourage learnirgutir deliberative discussion among peers.
This format also provides students with the slahsl experience to work within a group setting.
Students must also understand that the planningnaplémentation of crime prevention
projectsoften necessitates cooperation and codioimaith numerous individuals and agencies.
Assigning discussion questions (and exerciseshdops of students also facilitates a
deliberative discussion and debate at the classteweh because each group’s answers may be
differ (which promotes the idea that there is oft@one correct answer to the questionjust as
there is no one definitive solution to a particldeme problem).

Interactive (Concept-based) Exercises These interactive exercises are meant to raeafthre
learning of key concepts covered in the textbookufber of interactive techniques are
included, such as multiple choice, true and fasel, drag and drop questions. Most of these
exercises are imbedded in the PowerPoint slidesakad advantage of this technology. For
example, using the PowerPoint software, the instruzan “drag and drop” a concept (a “text
box”) into an appropriate category of a table. Detkinstructions are provided for each
exercise.

Problem-Solving Exercises -As mentioned, this manual emphasizesexerciseptbatote the
development and application of students’ probletaisg skills. This is meant to be reflective of
the problem-oriented methodology that is inherardrime prevention project planning and
implementation. The problem-solving exercises icheghapter can be demarcated into two
categories. This first category includes an intivadormat whereby students selectan
appropriate answer from a list of options. For eglEmna problem-solving exercise for Chapter 1
presents students with a particular social problermm a list, they then must identify the crime
prevention “institution” that is most appropriateaddressing this problem. The second category
of problem-solving exercises consists of open-erglegstions that present students with a
particular crime problem, which they must then ediwm an essay format) using concepts and
strategies discussed in a respective chapter.
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Field Research ExercisesThis category includes exercises that requireestisdto conduct
some research. In the earlier chapters, this @fteails having students identify examples (case
studies) of crime prevention strategies, institugicor organizations discussed in a respective
chapter. This research may be limited to findirlgwant information through the Internet or the
media.In later chapters, students are asked toucompdimary research, which involve
identifying and analyzing local crime preventiomgyps, programs, and strategies (and then
comparing what they found to the concepts andegjres discussed in a respective chapter.

2.2.Exam Data Bank

Provided with this manual aremore than 100 questibat can be used as part of a graded exam
or a classroom exercise. These questions, whicearnarcated by chapter, include multiple
choice, true and false, and essay questions. Alsothat at the end of each chapter in the text
book are key terms (concepts) that can be usdtedsassis for definition/description questions
that requite short essay answers in an exam.

2.3.Sample Course Syllabus

A sample course syllabus has been included, wlaolbe adopted (and adapted) by the
instructor. The proposed course is structured atbadines of the structure of the textbook.

3. Supplemental Material (Further web-based digital catents)

In addition to this instructor's manual,a web $itat accompanies the textbook includes (1)
PowerPoint slides that can be used in the classr@npublic domain published literature on
the subject of crime prevention, and (3) standadlinstruments (e.g., safety audit checklists)
that students can used as part of selective feddarch exercises. As you will see, the contents
of the web site are broken down by chapter; that felder has been created for each chapter.
Each folder contains the PowerPoint slides for thaipter, public domain literature relevant to
the material covered by the respective chaptenedisas the standardized instruments.

3.1. PowerPoint Slides

Instructors can use the PowerPoint slides as péneo classroom lectures. These PowerPoint
slides reflect the structure of the book and edapter.

Note to instructors: for Chapter Two there are 8&ts of PowerPoint slides: the first is dedicated

to Situational Crime Prevention while the secondecs Crime Prevention through

Environmental Design. On the latter set of slidesgse are a number of photos of urban sites that

incorporate safe design principles. All of the misotvere either taken by or provided to the

author (with permission). All were part of a stumhnducted by the author that examined

CPTED best practices in Canada (so the image®sticted to this country). A summary of this
5



study, which includes a description of the safegiteprinciples for each of these cases, is
included in the “CPTED” sub-folder (the file nanse"CPTED Best Practices.PDF”). Inclusion
of this study is meant to help the instructor idfgrand explain the safe design principles for
each image included in the CPTED PowerPoint slibkssructors are encouraged to find other
images — including photos taken by the instructat students — to supplement those already
included on the PowerPoint slides.

3.2.Crime Prevention Reports and other Published Litieea

The public domain literature included within eadfapter folder on the web site is reports, most
of which have been commissioned and published bgmonent agencies (such as the National
Institute of Justice, the International Centretf@ Prevention of Crime, and the Office of
Community Oriented Police Services, among othégkt of these publications are in Adobe
Acrobat (*.PDF) format and thus require this softevto be read (free software can be
downloaded fromhttp://get.adobe.com/readeiNone of these reports have any copyright
restrictions as far as reproduction is concernbdgters from published books or peer-reviewed
journal articles have not been included as thisldvmiringe upon copyright laws).

3.3. Crime Prevention Planning Tools

Finally, the web site contains standardizedinstmisiased in the field of crime prevention (such
as safety audit checklists and victimization questaires), and other tools that may help (e.g.,
matrix for evaluating crime prevention projectsakesation work plans).

4. Exercises
On the following pages are exercises that can sigraed to students. The exercises are broken

down by each chapter. Guidelines to be read bynsteuctor are in boxes and italicized (and
should be removed from any handouts that are ot and distributed to students).



4.1.CHAPTER ONE: INTRODUCTION AND OVERVIEW
Discussion Question #1
How would you define crime prevention? Do you &edi it should be defined broadly or

narrowly? Should it be defined by its methodst®consequences? What parameters would you
apply to a definition of crime prevention?

Note to I nstructor: These questionsare meant to force student to geapjph the tricky question
of how to define “crime prevention.” This includeaving students apply conceptual boundar|es
around this term. This discussion is important luseg as pointed out in the textbook, what
exactly can be categorized as “crime preventiongjiste subjective and open to debate.

Interactive(Concept-based) Exercise #1 (Chapter OneowerPoint Slide #11)

In the first chapter, important crime preventiomeepts are introduced by providing definitions
as well as identifying, describing, and contrastiogninant crime prevention approaches and
strategies. In this exercise, students are askgrbtgp the same or similar crime prevention
concepts and terms primarily using the categore®ldped by Brantingham and Faust (1976),
which is described in this chapter. Using the tgitevided on Chapter One PowerPoint slide
#11, the instructor facilitates the exercises kagding and dropping the twelve terms into their
appropriate column in the table. (Note: in ordertfos to work, PowerPoint must be in “normal”
view. Place the cursor over a term below the tabtwhen the cursor becomes a multi-
directional arrow, the “textbox” which houses tkent can be dragged to a cell in the table).The
correct configuration of the table is provided belo

Primary prevention Secondary prevention Tertiary prevention Community crime
prevention
Situational Crime prevention though | Punishment Community mobilization
social development
Opportunity reduction Social problem solving Cotiaas Collective crime
prevention
Target hardening Criminality prevention Law enforemt Community development




Problem-Solving Exercise #1

Student Instructions. As emphasized in Chapter One, the field of crorevention incorporates

a problem-oriented approach characterized by @&sic process whereby one: (1) assesses,
predicts, and anticipates the potential for a crimeccur in a particular place or the potential fo
delinquent and criminal behavior to develop in ang person, (2) gathers and analyzes relevant
information in order to assess the scope and nafttree (potential) problem, and then (3)
intervenes to address the problem, employing iddiaiized strategies that are developed
according to the level of risk and the nature asape of the problem. Incorporated into the third
stage is the need to identify the key people oneigs to assist in implementing the intervention.
Using this problem-oriented model, this exercisa gice asked to select the three crime
prevention institution(s) that you believe areicakto solving problems listed. Be prepared to
provide a rationale as to why you chose certaititui®ns.

Noteto instructor: The correct answers are already indicated (by af):X1ake sure to remove
the “X” before distributing the exercise to studenfollowing completion of this exercise,
students should present their findings and proeidationale as to why they chose certain
institutions.

A six year old child lives in a single parent faynilith a teenaged [X ] Family

mother who has little support from her own family [X] School

[ ]Labor market

[X] Neighborhood/community
[ ]Place

[ ]Police

A teenage boy in a rural, resource town, with dhigemployment rate| [X] Family

has dropped out of school and is hanging out witiea crowd” [X] School

[X] Labor market

[ ] Neighborhood/community

[ ]Place
[ ]Police
An apartment building has had five burglaries ia plast two months. | [ ] Family
No suspects have been identified. All burglarie®ived forcible entrieg [ ] School
through side doors or windows. [ ]Labor market
[X] Neighborhood/community
[X] Place
[X] Police
A number of seniors have complained to police &eddacal parks [ ]Family
board that they are intimidated to go into a carfsirk at night. [] School

[] Labor market
[X] Neighborhood/community
[X] Place




[X] Police

A family tries to help integrate their son, who ltasnmitted a number
of property crimes in the neighborhood and hasniig&een released
from a correctional facility

[X] Family

[X] School

[X] Labor market

[X] Neighborhood/community

[ ]Place

[ ]Police
Some local residents have tried to get Neighboriiéetdh program up | [ ] Family
and running in their block, but are having a difftcime getting [ ]School

neighbors to come to meetings.

[ ]Labor market
[X] Neighborhood/community

[X] Place

[X] Police
Children in a very poor neighborhood lag considirakhind their [X] Family
peers from schools in more affluent parts of thg ci [X] School

[ ]Labor market
[X] Neighborhood/community

[ ]Place

[ ]Police
Neighborhood residents voice concerns to policettiey are fed up [ ]Family
with cars speeding through the school zone in tieighborhood [ ]School

[ ]Labor market
[X] Neighborhood/community

[X] Place

[X] Police
A local convenience store right next to a high sthas a high rate of | [ ] Family
shopping lifting [X] School

[ ]Labor market
[1 Neighborhood/community

[X] Place

[X] Police
A family where both parents are unemployed are tnbaw to best [X] Family
discipline their 13-year old son, who is constaitilyrouble with police | [] School

[] Labor market

[ ] Neighborhood/community
[ ]Place

[ ]Police




